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ABSTRACT: Educational reform literature debates whether teacher professionalism 

is primarily driven by top–down change management or by collaborative professional 
culture within schools. While change initiatives often focus on structural and 
managerial reforms, their impact on teachers’ professional growth remains 
inconsistent without strong collective learning mechanisms. Addressing this 
theoretical tension, this study investigates how learning communities mediate the 
relationship between change management and teacher professionalism. Using a 
mixed-methods explanatory sequential design, data were collected from 220 senior 
high school teachers and nine key informants. Structural analysis using PLS-SEM 
reveals that change management strongly predicts learning communities (β = 0.903; p 
< 0.001), yet its direct effect on teacher professionalism is comparatively modest (β = 
0.184; p = 0.023). In contrast, learning communities exert a dominant direct influence 
on professionalism (β = 0.737; p < 0.001) and serve as the primary transmission 
mechanism of managerial reform (β = 0.665; p < 0.001), indicating that the majority 
of reform impact operates through collaborative professional culture rather than direct 
managerial intervention. Qualitative findings reinforce this interpretation by showing 
that participatory leadership, dialogic vision-building, and sustained reflective 
collaboration transform structural change into professional commitment and practice. 
The study advances an integrative mediation model that bridges organizational change 
theory and professional learning community theory, refining existing explanations by 
positioning collaborative culture as the institutional pathway through which structural 
reform translates into professional growth. Although conducted in Indonesian senior 
high schools, the findings provide transferable insights for educational systems 
undergoing reform, emphasizing that sustainable professionalism depends on the 
mediation of strong learning communities rather than on structural change alone. 
 

Keywords: Change Management, Learning Communities, Teacher Professionalism. 
 
ABSTRAK: Literatur reformasi pendidikan memperdebatkan apakah profesionalisme guru 
terutama didorong oleh manajemen perubahan yang bersifat top–down atau oleh budaya 
profesional kolaboratif di dalam sekolah. Meskipun inisiatif perubahan sering berfokus pada 
reformasi struktural dan manajerial, dampaknya terhadap pertumbuhan profesional guru tetap 
tidak konsisten tanpa adanya mekanisme pembelajaran kolektif yang kuat. Menanggapi 
ketegangan teoretis ini, penelitian ini menyelidiki bagaimana komunitas belajar memediasi 
hubungan antara manajemen perubahan dan profesionalisme guru. Dengan menggunakan 
desain mixed-methods explanatory sequential, data dikumpulkan dari 220 guru sekolah 
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menengah atas dan sembilan informan kunci. Analisis struktural menggunakan PLS-SEM 
menunjukkan bahwa manajemen perubahan secara kuat memprediksi komunitas belajar (β = 
0,903; p < 0,001), namun pengaruh langsungnya terhadap profesionalisme guru relatif lebih 
rendah (β = 0,184; p = 0,023). Sebaliknya, komunitas belajar memberikan pengaruh langsung 
yang dominan terhadap profesionalisme (β = 0,737; p < 0,001) dan berperan sebagai mekanisme 
utama dalam mentransmisikan dampak reformasi manajerial (β = 0,665; p < 0,001), yang 
menunjukkan bahwa sebagian besar dampak reformasi berlangsung melalui budaya profesional 
kolaboratif daripada intervensi manajerial langsung. Temuan kualitatif memperkuat 
interpretasi ini dengan menunjukkan bahwa kepemimpinan partisipatif, pembangunan visi 
yang dialogis, serta kolaborasi reflektif yang berkelanjutan mampu mentransformasikan 
perubahan struktural menjadi komitmen dan praktik profesional. Penelitian ini 
mengembangkan model mediasi integratif yang menjembatani teori perubahan organisasi dan 
teori komunitas pembelajaran profesional, sekaligus menyempurnakan penjelasan yang ada 
dengan menempatkan budaya kolaboratif sebagai jalur institusional yang menghubungkan 
reformasi struktural dengan pertumbuhan profesional. Meskipun dilakukan pada sekolah 
menengah atas di Indonesia, temuan ini memberikan wawasan yang dapat ditransfer bagi 
sistem pendidikan yang sedang mengalami reformasi, dengan menekankan bahwa 
profesionalisme yang berkelanjutan bergantung pada peran mediasi komunitas belajar yang 
kuat, bukan semata-mata pada perubahan struktural. 
 

Kata kunci: komunitas belajar, manajemen perubahan, profesionalisme guru. 
 
INTRODUCTION 

Teacher professionalism has become an increasingly urgent issue in 
Indonesia amid rapid educational transformation (Riadi et al., 2022; Zakaria et al., 
2021). National assessment results and various teacher competency evaluations 
continue to indicate disparities in pedagogical and professional competence 
across regions and school types (Giwa-Lawal & Ortis, 2017; Jones & McLean, 
2018). The implementation of the Merdeka Belajar policy demands greater 
instructional autonomy, digital adaptability, and reflective practice; however, 
many schools struggle to translate reform policies into sustained professional 
growth (Fitriyah et al., 2025; Hasan et al., 2024). Reports and field observations 
suggest that professional learning communities (PLCs) often function 
administratively rather than substantively, limiting their impact on instructional 
improvement (Putri et al., 2022; Tafonao & Ditakristi, 2022). These conditions 
signal a structural cultural gap: reforms are introduced at the policy and 
managerial level, yet their translation into teacher professionalism remains 
uneven (Alvian et al., 2024; Haque, 2025). This gap underscores the urgency of 
examining not only reform strategies but also the mechanisms through which 
organizational change becomes professional capacity. 

In Indonesia, this issue has become increasingly urgent. National reports 
on teacher competency and instructional quality continue to indicate disparities 
in pedagogical performance across regions and school types. The implementation 
of the Merdeka Belajar reform requires higher levels of professional autonomy, 
collaborative learning, and reflective instructional practice; however, many 
schools struggle to transform policy mandates into sustained professional 
development. In numerous cases, professional learning communities operate 
procedurally rather than developmentally, limiting their capacity to strengthen 
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teacher professionalism. These conditions reveal a structural–cultural gap 
between reform design and professional practice, underscoring the need for an 
empirically grounded integrative model 

Teacher professionalism extends beyond technical competence. It 
encompasses pedagogical expertise, subject-matter mastery, ethical 
commitment, collaborative disposition, and reflective practice (Erçetin & 
Banerjee, 2014; Rendy Reza Abitama et al., 2024). In contemporary educational 
contexts, professionalism is not merely an individual attribute but a socially 
constructed and organizationally embedded process shaped by leadership, 
institutional culture, and collective learning systems (Tung, 2022; Wahyuni, 2023). 
Professional teachers are expected to adapt to curriculum reform, digital 
transformation, and evolving student needs. However, without systemic support, 
professional growth risks becoming fragmented, episodic, or compliance-driven 
rather than transformative (Hau & Kuzic, 2010; Huschbeck et al., 2022). 

Within organizational theory, change management provides a structured 
approach to guiding reform through strategic planning, vision communication, 
leadership support, capacity building, and sustainability mechanisms (Nurul Aulia 
& Mohamad Mustari, 2024; Villegas-Ochoa, 2024). In schools, principals act as 
primary change agents responsible for aligning institutional direction with 
instructional practice (Şensin & Yılmaz Can, 2024; Steyn, 2017). Yet, empirical 
evidence suggests that managerial reform alone does not automatically improve 
classroom professionalism (Şensin & Yılmaz Can, 2024; Steyn, 2017). Structural 
changes may introduce new policies, but they do not guarantee professional 
internalization unless teachers collectively interpret, negotiate, and enact change 
within their professional culture (Goh, 2025; Park, 2022). 

This is where professional learning communities become critical. PLCs 
emphasize shared leadership, collective inquiry, collaborative practice, reflective 
dialogue, and structural support for continuous improvement (Huffman & Hipp, 
2001; Jarvie & Waldow, 2021). Rather than functioning as formal meeting 
structures, effective PLCs operate as social infrastructures through which teachers 
build professional capital, exchange expertise, and co-construct pedagogical 
knowledge (Fadilla & Chaniago, 2024; Mestry & Govindasamy, 2021). When 
embedded within a supportive organizational environment, PLCs transform 
reform from a managerial directive into a shared professional commitment 
(Subagio, 2025; Syawal et al., 2025). However, in many Indonesian schools, PLCs 
remain procedural rather than developmental, raising questions about the 
conditions under which they become professionally impactful (Hua et al., 2024; 
Irma & Yusuf, 2025). 

Conceptually, change management, professional learning communities, 
and teacher professionalism should be understood as interdependent 
components of a single organizational system. Change management provides 
structural direction and reform momentum; professional learning communities 
enable collective interpretation and collaborative enactment of change; and 
teacher professionalism emerges as the outcome of this interaction. Without such 
integration, reform risks remaining administrative rather than transformative. 
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Despite substantial scholarship on change management and PLCs, existing 
studies tend to examine these constructs independently (Niswah Qonita Aizaroh 
et al., 2025; Tampang & Wonggo, 2018). Many investigations focus either on 
leadership and organizational change or on collaborative professional 
development, often employing qualitative descriptive approaches (M.Nafi’us 
Sofyannas Thohirin et al., 2025; Novelza & Yulia, 2023).  

Despite extensive scholarship on educational reform and teacher 
professionalism, three critical theoretical gaps remain. First, empirical testing of 
mediation mechanisms explaining how structural reform translates into 
professional outcomes is still limited. Second, integrated multilevel models 
connecting organizational change processes with collaborative professional 
culture remain underdeveloped. Third, the interaction between managerial 
reform and professional capital development is insufficiently theorized, 
particularly in non-Western educational contexts. Addressing these gaps requires 
an integrated mediation framework that bridges organizational change theory and 
professional learning community theory. 

A quantitative approach alone cannot capture how teachers interpret and 
internalize organizational change processes, while qualitative inquiry alone cannot 
test structural mediation pathways or estimate effect sizes. Therefore, this study 
adopts an explanatory sequential mixed-methods design in which quantitative 
PLS-SEM analysis tests the structural mediation model, followed by qualitative 
inquiry to explain the mechanisms underlying statistically significant relationships. 
Integration occurs through sequential connection and interpretive triangulation of 
findings. 

Based on this conceptual logic, this study examines: (1) the direct effect of 
change management on teacher professionalism; (2) the influence of change 
management on learning communities; (3) the effect of learning communities on 
teacher professionalism; and (4) the mediating role of learning communities in the 
relationship between change management and teacher professionalism. Rather 
than treating these constructs sequentially, the study conceptualizes them as an 
integrated system in which structural reform, collaborative culture, and 
professional identity dynamically interact. 

This study contributes in three specific ways. First, theoretically, it 
proposes and empirically tests an integrated mediation model linking change 
management and professional learning communities to teacher professionalism. 
Second, methodologically, it advances mixed-method mediation analysis in 
educational leadership research by combining PLS-SEM with explanatory 
qualitative integration. Third, contextually, it provides empirical evidence from 
Indonesian senior high schools, offering insights relevant for education systems 
undergoing systemic reform. 
 
RESEARCH METHOD 

This study employed a mixed-methods approach using a explanatory 
sequential design with quantitative priority. In this specific variant, the 
quantitative phase constituted the primary strand of the research and was 
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conducted first to empirically test the hypothesized structural relationships among 
change management, professional learning communities, and teacher 
professionalism. The subsequent qualitative phase was designed for explanation 
building rather than validation, aiming to deepen interpretation of statistically 
significant findings and to explore the mechanisms underlying the observed 
mediation effects. Integration between the two phases occurred through 
connecting procedures—where qualitative informants were selected based on 
quantitative results—and at the interpretation stage, where statistical findings 
were integrated with thematic insights to construct a comprehensive explanation 
of how organizational change translates into professional growth. 

The quantitative phase employed a survey method. The population 
consisted of all senior high school teachers, both public and private, in Banjar City 
who are administratively registered with the West Java Provincial Education 
Office. Based on official data, approximately 380 teachers are distributed across 
20 high schools. Proportionate stratified random sampling was used to ensure 
representation between public and private school teachers. Thus, the achieved 
sample size ensures adequate statistical power for detecting medium structural 
effects in PLS-SEM models.  

Although the Slovin formula with a 5% margin of error indicated a minimum 
sample of 195 respondents, additional justification for Structural Equation 
Modeling (SEM) was applied. Following the PLS-SEM 10-times rule, the maximum 
number of structural paths directed at a single endogenous construct in the model 
was two (change management and professional learning communities predicting 
teacher professionalism), indicating a minimum requirement of 20 cases. 
Furthermore, considering a medium effect size (f² = 0.15), significance level of 
0.05, and statistical power of 0.80, the recommended minimum sample exceeds 
100 respondents. Therefore, the final sample of 220 teachers satisfies both 
statistical power and PLS-SEM adequacy criteria. Respondents included teachers 
from general and vocational subjects with teaching experience ranging from 3 to 
more than 20 years. 

The research instrument was a closed-ended questionnaire using a five-
point Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). Three 
main constructs were measured. The change management construct was 
developed based on the model of Armenakis and Harris (2009), encompassing 
strategic planning, vision communication, leadership support, professional 
development, and sustainability of change. The professional learning community 
construct was adapted from Shirley Hord (2004) and Louise Stoll et al. (2006), 
including shared leadership, collective vision, collaborative practice, reflective 
dialogue, and structural support. Teacher professionalism was measured based on 
Eric Hoyle (1980) and national teacher competency standards, covering 
pedagogical, professional, social, and ethical commitment dimensions. Each 
indicator consisted of four to six items, resulting in a total of 58 questionnaire 
items. 

Before distribution, the instrument was validated through validity testing, as 
presented in Table 1. A limited pilot test was conducted on 30 teachers outside 
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the study sample. Construct validity and reliability analyses were conducted using 
Partial Least Squares – Structural Equation Modeling (PLS-SEM) with SmartPLS 
software version 4.0. 

 

Table 1. Construct Reliability and Validity 

 Cronbach's 
alpha 

Composite 
reliability 
(rho_a) 

Composite 
reliability 

(rho_c) 

Average 
variance 

extracted (AVE) 
Change 
Management 0.935 0.936 0.944 0.585 

Professional 
Learning 
Community 

0.961 0.962 0.964 0.527 

Teacher 
Professionalism 0.959 0.959 0.962 0.574 

 
Prior to full distribution, a pilot test was conducted with 30 teachers outside 

the main sample. Measurement model evaluation was performed using Partial 
Least Squares Structural Equation Modeling (PLS-SEM) with SmartPLS version 4. 
Reliability was assessed through Cronbach’s alpha and composite reliability 
coefficients, all exceeding the recommended threshold of 0.70. Convergent 
validity was confirmed through outer loadings above 0.70 and Average Variance 
Extracted (AVE) values above 0.50. Discriminant validity was examined using the 
Fornell–Larcker criterion and the Heterotrait–Monotrait ratio (HTMT), with HTMT 
values below 0.85, indicating adequate discriminant validity. Cross-loading 
analysis confirmed that each indicator loaded highest on its intended construct. 
Multicollinearity was assessed using Variance Inflation Factor (VIF) values, all 
below 5.0, indicating no collinearity concerns. 

Figure 1 shows the research conceptual model illustrating the causal 
relationship between change management, learning communities, and teacher 
professionalism. This model served as the basis for Structural Equation Modeling 
(SEM) analysis in the quantitative phase of the research. 

 
Figure 1. Research Conceptual Model 

 
To address potential common method bias, both procedural and statistical 

remedies were applied. Procedurally, respondents were assured anonymity, 
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construct items were psychologically separated, and neutral wording was 
employed. Statistically, full collinearity VIF values were examined and remained 
below the recommended threshold of 3.3, and Harman’s single-factor test 
indicated that a single factor did not account for the majority of variance, 
suggesting that common method bias was not a significant concern. 

Structural model evaluation was conducted using bootstrapping with 5,000 
resamples and bias-corrected confidence intervals at a significance level of 0.05. 
Path coefficients (β), t-values, and p-values were examined to determine 
significance (t > 1.96 for p < 0.05). The coefficient of determination (R²) was used 
to assess explanatory power, while effect size (f²) values were calculated to 
determine the magnitude of structural relationships (0.02 small, 0.15 medium, 
0.35 large). Predictive relevance (Q²) was assessed using the blindfolding 
procedure, with Q² values greater than zero indicating predictive capability. 
Mediation was tested by examining the significance of indirect effects through 
bootstrapping; mediation was confirmed when the indirect path was statistically 
significant. 

The second phase employed a qualitative approach to provide deeper 
explanation of the quantitative findings. Informants were selected using purposive 
sampling based on quantitative results, representing schools with high, moderate, 
and lower levels of change management implementation and engagement in 
professional learning communities. Nine key informants participated, consisting of 
three principals and six teachers from both public and private schools. 

Data were collected through semi-structured interviews and participant 
observation. Interviews lasted approximately 45–60 minutes and were audio-
recorded with participant consent, then transcribed verbatim. Interview 
guidelines were constructed based on significant quantitative findings, particularly 
the strong relationship between change management and professional learning 
communities and the mediating role of learning communities. 

Qualitative data were analyzed using thematic analysis following the six-
phase framework of Virginia Braun and Victoria Clarke (2006), including 
familiarization, coding, theme development, theme review, definition, and 
interpretation. NVivo software was utilized to enhance coding transparency and 
auditability. 

Trustworthiness was ensured through triangulation of data sources 
(interviews and observations), member checking with participants, peer 
debriefing with educational management scholars, and maintaining an audit trail 
documenting analytical decisions. Thick contextual descriptions were provided to 
support transferability. 

Ethical principles were strictly observed. Participants received informed 
consent forms explaining the purpose of the study and their right to withdraw at 
any time. Anonymity and confidentiality were maintained using coded identifiers. 
Official permission was obtained from the West Java Provincial Education Office 
and participating schools. 

Integration of quantitative and qualitative results occurred primarily at the 
interpretation stage. Quantitative findings established the structural mediation 
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model, while qualitative results explained how participatory leadership, 
collaborative reflection, and collective meaning-making processes enabled 
organizational change to translate into teacher professionalism. This integrative 
approach strengthened theoretical inference by linking statistical mediation 
mechanisms with lived professional experiences within schools. 

 
RESULT AND DISCUSSION 
 

Measurement Model Evaluation 
Prior to testing the structural relationships, the measurement model was 

evaluated to ensure construct reliability and validity. All reflective indicators 
demonstrated outer loadings above 0.70, confirming satisfactory indicator 
reliability. Internal consistency was established as Cronbach’s Alpha and 
Composite Reliability (CR) values exceeded the recommended threshold of 0.70 
across all constructs. Convergent validity was confirmed through Average Variance 
Extracted (AVE) values above 0.50, indicating that each construct explains more 
than half of the variance of its indicators. Discriminant validity was assessed using 
both the Fornell–Larcker criterion and the Heterotrait–Monotrait (HTMT) ratio; 
the square roots of AVE exceeded inter-construct correlations, and HTMT values 
remained below 0.85, demonstrating clear construct distinctiveness. 
Multicollinearity diagnostics further indicated that Variance Inflation Factor (VIF) 
values were below 5.0, suggesting that collinearity does not threaten structural 
estimation. Overall, the measurement model satisfies established PLS-SEM criteria 
and is deemed adequate for structural model analysis. 
 

Table 2. Measurement Model Evaluation 

Construct Cronbach’s 
Alpha 

Composite 
Reliability AVE Max HTMT 

Change 
Management 0.948 0.955 0.742 0.812 

Professional 
Learning 
Community 

0.952 0.958 0.768 0.834 

Teacher 
Professionalism 0.946 0.953 0.721 0.826 

 
These results confirm that the constructs demonstrate adequate 

psychometric robustness and can be reliably used for hypothesis testing. 
 

Structural Model Evaluation 
The structural model was assessed using bootstrapping with 5,000 resamples 

and bias-corrected 95% confidence intervals to evaluate the significance and 
strength of hypothesized relationships. The coefficient of determination (R²) for 
Teacher Professionalism was 0.816, indicating that 81.6% of its variance is 
explained jointly by Change Management and Professional Learning Communities. 
This value reflects substantial explanatory power according to established PLS-



e-issn: 2746-1467  
p-issn: 2747-2868 

Journal of Education and Teaching (JET) Volume 7 No. 2, 2026 
DOI: 10.51454/jet.v7i2.800 

 

 
Copyright (c)2026 Meike Imelda Wachyu, Danny Meirawan, Cepi Triatna, Sururi, S. Supiani   

Corresponding author: S. Supiani (supianijaya1983@gmail.com) 

423 

SEM standards. The R² value for Professional Learning Communities was 0.815, 
confirming that Change Management alone explains a very large proportion of 
variance in collaborative professional practices. 

Predictive relevance was examined using the blindfolding procedure, yielding 
a Q² value of 0.694 for Teacher Professionalism, indicating strong predictive 
capability of the model. Effect size (f²) analysis revealed that Change Management 
exerts a very large effect on Professional Learning Communities, while 
Professional Learning Communities demonstrate a large effect on Teacher 
Professionalism. In contrast, the direct effect of Change Management on Teacher 
Professionalism is comparatively small, suggesting that its influence operates 
primarily through an intervening mechanism. 

All structural paths were statistically significant at p < 0.05, and none of the 
confidence intervals crossed zero, confirming the robustness of the estimated 
relationships. 

 

Table 3. Structural Model Results 
Path Β t-value p-value 95% CI f² 

Change Management → 
PLC 0.903 51.990 0.000 [0.868 ; 

0.935] 
4.43 

(large) 
Change Management → 
Professionalism 0.184 2.277 0.023 [0.027 ; 

0.336] 
0.03 

(small) 

PLC → Professionalism 0.737 9.297 0.000 [0.587 ; 
0.870] 

0.96 
(large) 

 
The findings indicate: (1) Change management has a very strong effect on 

professional learning communities; (2) Professional learning communities have a 
dominant effect on teacher professionalism; (3) The direct effect of change 
management on professionalism is positive but comparatively small. 
 
Mediation Analysis 

The mediating role of Professional Learning Communities (PLC) in the 
relationship between Change Management and Teacher Professionalism was 
tested using bootstrapping with 5,000 resamples and bias-corrected confidence 
intervals. The indirect effect of Change Management on Teacher Professionalism 
through PLC was positive and statistically significant (β = 0.665, t = 9.313, p < 
0.001), and the 95% confidence interval did not include zero, confirming the 
presence of mediation. 

To determine the magnitude of mediation, the Variance Accounted For (VAF) 
was calculated by dividing the indirect effect by the total effect. The total effect of 
Change Management on Teacher Professionalism was 0.849 (direct effect 0.184 + 
indirect effect 0.665). The resulting VAF value was 78.3%, indicating that 
approximately four-fifths of the total influence of Change Management on 
Teacher Professionalism operates through Professional Learning Communities. 

According to established mediation criteria in PLS-SEM, a VAF between 20% 
and 80% indicates partial mediation, while values approaching 80% suggest strong 
mediation dominance. Therefore, the findings indicate a dominant partial 
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mediation effect. Although Change Management retains a statistically significant 
direct effect, its influence on professionalism is substantially amplified and largely 
transmitted through collaborative professional structures. 

These findings suggest that organizational change mechanisms alone are 
insufficient to directly transform teacher professionalism. Instead, change 
becomes professionally meaningful when it is institutionalized within structured 
collaborative environments that enable reflection, peer learning, and shared 
professional identity development.. 

 

Table 4. Mediation Results 
Indirect Path β t-value p-value 95% CI VAF 

CM → PLC → TP 0.665 9.313 0.000 [0.526 ; 0.805] 78.3% 
 

This result confirms that the influence of change management on teacher 
professionalism operates primarily through the strengthening of professional 
learning communities. 
 
Conceptual Structural Model 

Figure 2 presents the final structural model with standardized path 
coefficients obtained from PLS-SEM estimation. The model illustrates both direct 
and indirect relationships among Change Management, Professional Learning 
Communities, and Teacher Professionalism. The standardized coefficient from 
Change Management to Professional Learning Communities is very strong (β = 
0.903, p < 0.001), indicating that effective change management substantially 
strengthens collaborative professional structures within schools. The path from 
Professional Learning Communities to Teacher Professionalism is also strong (β = 
0.737, p < 0.001), confirming that collaborative engagement serves as the primary 
mechanism for professional development. 

Although the direct path from Change Management to Teacher 
Professionalism remains statistically significant (β = 0.184, p < 0.05), its magnitude 
is comparatively small, reinforcing the mediation findings that professional growth 
is largely transmitted through collaborative institutional processes rather than 
direct managerial intervention. The model explains 81.6% of the variance in 
Teacher Professionalism (R² = 0.816), indicating substantial explanatory power. 
The predictive relevance value (Q² = 0.694) further confirms the model’s strong 
predictive capability. 

Figure 2 shows the structural model estimated by SEM, illustrating the 
strength of the relationships between variables. 
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Figure 2. Inner Model 

 
Qualitative Findings and Integrated Interpretation 

The qualitative phase was conducted to explain the mediation mechanism 
identified quantitatively. Thematic analysis following Virginia Braun and Victoria 
Clarke revealed three dominant themes. 

 

Table 5. Thematic Integration of Qualitative and Quantitative Findings 

Theme Description Illustrative Quote 
Linked 

Quantitative 
Finding 

Visionary and 
Participatory 
Leadership 

Principals 
communicate 
clear vision and 
provide 
continuous 
support 

“The principal always 
explains why change 
is necessary and 
supports us in 
implementing it.” 

CM → PLC (β = 
0.903) 

Collaborative 
Professional 
Culture 

Teachers engage 
in lesson study, 
peer coaching, 
and reflective 
dialogue 

“Through lesson 
study, we openly 
discuss weaknesses 
and improve 
together.” 

PLC → 
Professionalism 
(β = 0.737) 

Professional 
Growth 
through 
Collective 
Learning 

Increased 
motivation, 
adaptability, and 
confidence 

“Being active in the 
learning community 
makes me more 
confident adapting to 
curriculum changes.” 

Indirect effect 
(β = 0.665) 
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Qualitative evidence confirms that change management alone does not 
directly transform teacher professionalism. Instead, change becomes meaningful 
when institutional structures enable collaborative reflection, peer interaction, and 
shared professional identity formation. Schools with structured change 
management systems exhibited vibrant professional learning communities 
characterized by organic collaboration and sustainable innovation practices. 
Conversely, schools with weak change coordination showed administrative rather 
than developmental PLC activities. 

 
Discussion 

The findings of this study can be synthesized into a central insight: while 
change management exerts a very strong influence on professional learning 
communities, its direct impact on teacher professionalism remains relatively 
limited. This pattern highlights the critical mediating role of collaborative 
professional culture. In other words, structural and managerial reforms alone do 
not automatically translate into improved professional practice; rather, their 
effectiveness depends on the extent to which they are internalized within 
collective learning processes. 

This finding provides important theoretical clarification by bridging 
organizational change management theory and professional learning community 
(PLC) theory. From a change management perspective, leadership-driven reforms 
establish strategic direction, align institutional goals, and create enabling 
conditions for transformation. However, consistent with PLC theory, professional 
growth occurs not at the level of structural intervention, but within collaborative 
environments where teachers engage in shared inquiry, reflective dialogue, and 
joint problem-solving. Thus, structural reform can be understood as a necessary 
but insufficient condition, while learning communities function as the key 
mechanism that translates reform into professional capability. 

The mediation analysis reinforces this interpretation. With 78.3% of the 
total effect of change management on teacher professionalism transmitted 
through professional learning communities, the findings demonstrate that reform 
becomes effective primarily through relational and collaborative pathways. This 
suggests that organizational change acquires pedagogical meaning only when it is 
embedded in processes of collective interpretation and practice. Rather than 
viewing change as an externally imposed adjustment, teachers appear to respond 
more positively when reform is co-constructed through interaction, reflection, and 
shared meaning-making. 

The integration of quantitative and qualitative findings strengthens this 
argument. Quantitatively, the strong path coefficient between change 
management and professional learning communities (β = 0.903) indicates that 
leadership practices significantly shape collaborative structures. Qualitatively, this 
is reflected in evidence of participatory leadership, where principals actively 
communicate vision, provide continuous support, and involve teachers in 
decision-making processes. Similarly, the dominant effect of professional learning 
communities on teacher professionalism (β = 0.737) is substantiated by qualitative 
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themes highlighting reflective dialogue, peer collaboration, and the emergence of 
“safe spaces” that encourage pedagogical experimentation. These findings 
confirm that professional learning is not merely technical, but also social and 
emotional, involving trust, openness, and collective responsibility. 

Positioned within existing literature, this study extends prior research that 
often treats change management and professional development as separate 
domains. While earlier studies have emphasized the importance of leadership 
support (e.g., Kotter; Armenakis & Harris) or collaborative learning structures (e.g., 
Hord; Stoll et al.), the present findings contribute by demonstrating that the 
relationship between these constructs is fundamentally indirect. The emphasis on 
mediation offers a more nuanced explanation: leadership influences 
professionalism not primarily through direct control, but by shaping the conditions 
under which collaborative professional culture can emerge and function 
effectively. 

The study also reveals important contextual insights relevant to Indonesian 
secondary education. In systems characterized by hierarchical organizational 
traditions, participatory communication emerges as a critical enabling factor. The 
findings suggest that two-way communication, iterative evaluation, and shared 
ownership of reform agendas strengthen teachers’ engagement with change 
initiatives. This refines existing theory by highlighting that readiness for change is 
not solely cognitive alignment with reform goals, but also relational trust 
developed through sustained interaction. 

From a theoretical perspective, this study contributes to the development 
of an integrated mediation model that connects organizational change processes 
with professional learning dynamics. It refines learning organization theory by 
specifying that the transformation of professional capacity occurs through 
relational mechanisms embedded in collaborative culture. From a practical 
perspective, the findings imply that school reform efforts should prioritize the 
development of strong professional learning communities supported by 
participatory leadership. Policies focusing solely on structural change or individual 
training are unlikely to produce sustainable impact without embedding these 
efforts within collective learning systems. 

Despite these contributions, several limitations should be acknowledged. 
First, the study is contextually bound to senior high schools in one region of 
Indonesia, which may limit generalizability to other educational settings. Second, 
the cross-sectional design restricts the ability to capture the dynamic and 
longitudinal nature of change processes and professional development. Future 
research could employ longitudinal or comparative designs to examine how 
change management and learning communities evolve over time and across 
contexts. 

Overall, the findings underscore that sustainable teacher professionalism 
depends not primarily on structural reform, but on the strength of collaborative 
learning cultures within schools. Change management provides direction and 
institutional support, but it is through professional learning communities that 
reform is interpreted, enacted, and sustained. The interaction between structural 
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coordination and collaborative culture thus emerges as the key condition for 
meaningful and lasting educational transformation. 
 
CONCLUSION  

This study confirms that change management and professional learning 
communities play a significant role in enhancing teacher professionalism. Planned, 
communicative, and participatory change management has been shown to create 
a school environment that is adaptive to innovation, while learning communities 
serve as collaborative platforms for teachers to share practices, reflect on 
learning, and strengthen their professional identity. The results indicate that 
learning communities mediate the relationship between change management and 
teacher professionalism, meaning that organizational change will only have a real 
impact if it is internalized through a culture of collective learning. 

Theoretically, these findings broaden our understanding of the integration 
of change management theory and professional learning communities in the 
context of improving educational quality. Practically, these findings emphasize the 
importance of participatory leadership and school-based learning as effective 
strategies for realizing sustainable educational reform. Thus, successful teacher 
professionalism improvement is not solely the result of external policies, but the 
fruit of the synergy between visionary change management and a vibrant 
collaborative culture within schools. 
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